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The unrest in our social and economic structure brought a out by 
the world war, the subsequent depression and the recant attempt to adjust 
the pupil to the present day living conditions, have developed need for 
change in materials and methods used in the social studies program of 
the sixth, seventh, and eighth grades* 
The efficiency of our educational system has been criticised and 
is still receiving both criticism and publicity in magazines and news­
papers} as a result of this widespread interest. Educators have 
critically studied ami evaluated curricula and methods used in class­
rooms. Some recommendations th- t have come as a result of these stud­
ies are as follows! (l) the classroom teacher should provide life ex­
periences for the child} (2) the curricula should be revised; (3) 
teachers should present subject matter in carefully prepared units/ and 
(4) the goal should be the development of habits, attitudes, skills, 
interests, understanding, thinking, and provision for retention and 
growth. 
The public schools of a dynamic society are charged with the 
difficult responsibility of serving a conscious agent for social im­
provement . Satisfactory assumptions of this responsibility requires 
that the public schools proceed on such a manner that the following 
objectives will be accomplished: 
1. To familiarize pupils with such experiences of past and pres­
ort times as shall enable them to understand and appreciate the time 
Ernest, Horn, Methods of Instruction in the Social Studies, p. 7. 
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in which they live. 
2. Training for citizenship in a democracy, invloves an under­
standing of the present social order. 
3. To fix proper habits of study and work. 
4. To acquaint pupils with the ciiverse forms in which science 
materials are recorded, and with materials used by people when engag­
ing in the same kind of activities as those with which the social 
studies are themselves concerned. 
Another set of objectives which has received wide attention is 
the one formulated by Wirth 
1, Among the goals of achievement we should certainly expect 
to find historical information. 
2, Since the student deals with scientifically established 
information, he should acquire knowledge of the processes 
by which historical facts are established. 
3, The habit of looking at both sides and of inquiry into 
the reasons for different points of view should constitute 
another goal of achievement for history in the public 
school. 
In short, the social studies must provide social experiences 
in which the very soul of the student may be said to participate.2 
Statement of the Problem 
The decisions as to what methods are to be used in determining 
learning experiences and materials to be used in teaching the social 
F. P. Wirth, "Objectives and Goals for History in School" Histori-
cal Outlook, pp. 117-119. ————. 
^ Sail Heintx, "Objectives in Social Studies," Progressive Education, 
p, 270. 
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studies, the following questions for consideration in the solution of 
this pro blem include: 
1. Are children given opportunities far initiative, self-direct­
ion, and responsibility? 
2. Do children have opportunities to work independently or in 
groups in collecting, organizing, interpreting and presenting data? 
3. Is sufficient flexibility of the pro gran given to meet the 
needs and interests of students? 
4. What effort is made toward utilization of many kinds of mater­
ials and resources? 
5. Is provision made for development of desirable behavior pat­
terns as reflective thinking, work habits, study, skills, knowledge, 
social attitudes, interests and appreciations. 
Purpose of the Study 
In recent years there have been various methods used in teaching 
the social studies. Since there has been much interest in this par­
ticular subject, the writer has made this study to investigate methods 
oi instruction in teaching th.; social studies, and to give results of 
this investigation. 
Scope and limitation 
This investigation includes the study of methods of instruction 
in teaching the social studies in one hundred schools in Texas, These 
schools comprise a specimen of sraapling of Negro schools (large and 
small) in various cities and small towns in the State of Texas. This 
study also includes schools with an enrollment of not less than ten 
and not more than twelve hundred students. 
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Method of Procedure 
The writer of this thesis sent one hundred forty questionnaires 
accompanied with a letter explaining the purpose of the questionnaire, 
to principals and teachers in various towns and cities in Texas. One 
hundred of these school principals and teachers answered the question­
naires and returned them, many of the teachers did not cooperate by 
returning the questionnaires. However, the information received, from 
the schools reporting, was carefully read, classified, and tabulated 
for material used in this study. 
Definition of Terms 
More than twenty years ago, an authoritative commission said 
the "social studies" are those studies whose subject matter relates 
directly to the organisation and development of human society, and 
as a member of social groups.^ 
Wesley,2 defines the social studies as "the social sciences sim­
plified for pedagogical purposes." 
Good, defines the social studies ast 
Those portion of the subject matter of the social 
science, particularly history, economics, political science, 
sociology, and geography, which are regarded as suitable 
for study in the elementary and secondary schools and are 
developed into ©curse of study, whether integrated or not, 
1 Roy 0. Billett, Fundamentals of Secondary School Teaching with 
luraphasis «p» 222 . 
2 ShSl^V8818^ Teaching the Social Studies in Elementary 
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ana of which both the subject miter awl the aists are predominant­
ly social* 
"CoHBUftity resources" aey be defined as anything in the co unity 
that has an educative value.2 Ttesse eoffisamity resources may be cul­
tural, hu.'.aa, or natural resources* 
-Teaching aids" roay be defined as any picture, node!* object or 
device «hich provides concrete experiences to the learner for the 
purpose of (1) building up, enriching, or clarifying abstract con­
cepts; (2) developing desirable attitudes; an* stimulating fur­
ther activity on the part of the learner*^ 
Related Literature in the field 
Several studies have been made in the field of social studies* A 
survey of visual aids was laaue by Laura 8* -Joaes.^ The purpose of this 
study was to investigate the extent to which visual aids were used in 
the Mejro school® in Waller County; to give the students first-hand, 
visual information for stimulating interest in the class; and, to make 
available to the teachers of various schools a list of effective visual 
aids, and a complete analysis of these devices* 
1 Carter Good, .dctloaary of Sducatiocu p. 3?3* 
2 I'oia*, p* 36 
3 Charles F» lioban and Saauel B* Eisssaa, Visualising, the Curriculum* 
p* 9* 
Laura M* donas, "A Survey of the Visual Aids in Waller County," 
Unpublished Master's Thssia. irairie View Agricultural and In­
dustrial College, i rairie View, Texas* 1941* 
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Fe&ny#*" made a siu.gr of course offerings la the teaching of the 
social studies of several status as a result of his findings, sat up 
a curriculum for the sixth, seventh, and eighth grades. 
2 Beters, in his article found that it was the pupils who desired 
to see hew they need to act, the pupils Who set up an define the 
problems and determine the methods ©f solving them* The teacher acts 
as only cans member of the group, with the sans rl^ht to propose prob­
lems* The pupil and teacher match ideas with one another in a common 
effort to loam what is the bast way, t o teacher is as anxious to 
learn from tba pupils as they are to learn from the teacher* The pu­
pil learned in a vojry real situation, to assume responsibility and 
to carry it out; to lead audi to follow intelligently the leadership 
of others end to receive respect} to talk and listen with the purpose 
of finding the truth; and to think critically and fearlessly about 
the real problusi of life* 
draws,3 aaaao a study on "A Social Studies Curriculum for Seveath 
end Eighth Grades*® In this study the writer att snpted to organise 
a course of study that meets the criteria of accuracy, usefulness and 
learnability. The content was determined by a study of distribution 
1 Percy Feaay, "A Survey of Instructional ractiees and Equipment Usad 
in Observed Lessons in the Social Studies la Grades Six, Seven, and 
Ei^t,8 Unpublished Master's Thesis* University of Minnesota* 
1934, 
2 Claries Peters, "Teaching history and the Social Studies fear Gitl-
ssenship Training*" School am Society* Vol* 67. January 10, 194S* 
3 J. C. Crews, "A Social Studies Curriculum For Seventh ami Eighth 
Grades*8 Unpublished Master's Thesis* State Teacher's College* 
Canyon, Texas* 1940* 
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of courses* This study showed that coeaamity el vies and geography 
as the core, were sore frequent in grade sevenj with United States 
History and civics the predominating element in grada eight. Social 
probless# coa.iuriity life# and citizenship were stressed in ssist 
courses* 
Laaglay^aiaae a study of various aetiiois used in teaching the 
social studies in eleaeatory schools* His aim was to show the teach­
ing techniques advocated by the may methods in teaching the social 
studiesj to show the advantages and disadvantages of each* lie con­
cluded that the best method or mthode were the one that toe teacher 
c n use beet ia a |Lf® situation* 
1 Langley# "Trends in asthods of Teaching the Social Studies." 
Unpublished Master• s Thesis* University of Kodlanda, Calif* 1940 
CH&ma n 
a 
fmmst&isM m mmmstAmm or data 
This study is concerned vith Abe number of students euro lied la 
the social studies; methods at teaching, whether separate* integrated 
or incidentalj objectives or purposes! course of study followed; 
methods of planning; use of corus&iaiV resources; and visual aids and 
devices used in teaching the social studies in grades las* ssv n, 
and eight* 
One hundred questidnnaires were received aai carefully examinef, 
The data were tabulated and the percentages of each chocked item were 
computed* 
Table 1* page % shows that one hundred schools reported 11*493 
pu ils enrolled in the social studies classes in grades six* seven* 
md eight* The teaching of history* civics and geography as separate 
subjects was found in 25 per eat of the schools; most of th«3« were 
the larger city schools aad the into ration of the social studios 
was found in 75 per cent of the schools; nans of thsra used the inci­
dental method* Over 80 per cent of the schools followed the leans 
State Course s f Study* while 12 per coat did not follow the course 
of study*^" Sixty per cent ai the schools indicated use of cornuaity 
resources* such as ministers* doctors* nurses* supervisors* young 
men who had bean across seas* health inspectors* aau fire prevention* 
inspectors* who visited the school and lectured to the classes* 
 ̂ idgar S* Wilson acxi Thomas 11 fierce* Basic Learning Areas la The 
gletaantary Ichool* state Department of Education Bulletin* so. 471. 
Austin* Texas* 1941* 
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TABLE I. REPORT SHOWING NUMBER OP SCHOOLS :$JEQLI2SSNT AND METHOD 
OP TEACHING SOCIAL STUDIES 
Name of 









Methods of Teaching 
Separate Integrated Incidental 
Abilene 1 & X 
Anderson 1 31 X 
Austin 2 594 X 
Bart1stt 1 60 X X 
Baytown 1 119 X 
Beaumont 4 1276 X 
Helton 1 63 X 
Bastrop 1 47 X 
Bryan 1 120 X 
Brownwood 1 41 X 
Caldwell 1 60 X 
Calvert 1 140 X 
Cameron 1 101 X 
Clay 1 15 X 
Cleburne 1 36 X X 
Conroe 1 109 X 
Corpus Christ! * 1 31 X 
Dallas 1 250 X 
Dawson 1 35 X 
Denison 1 115 X 
Total 24 3*355 7 15 
* 7 and 8 only. 
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TABUS I. REPORT SHOWING NUMBER OF SCHOOLS ENROLXiMW AMD RSTtiO) 
OF TEACHING STUDIES (Continued) 
Number Enrollment 
Name of of in Methods of Teaching 
Cities & Tom School Social „« 11 "* 
Reporting Studies Separate Integrated Incidental 
Elgin 155 X 
El Paso 128 X 
Ferris 79 X 




Gainsvi lie 36 X 
Gatesvllle 17 X 
Georgetown 25 X 
Giddings 70 X 
Gilmer 400 X 
Gladewater 73 X 
Greenville 94 X 
Barlinger 24 X 
Hempstead 63 X 
Henderson 62 X 
HiH sboro 155 X 
Honey Grove 110 X 
Houston * 1,128 X 
Holland 12 X 
Huntsville 1 io X 
Total 20 3^272 9 11 
*7 & $ only. 
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TABLE I. EEFCKT SHOWING NUMBER OF SCHOOLS ENROLLMENT AND METHOD 
OF TEACHING STUDIES (Continued) 
Number Enro llment 
Name of of in 
Cities & Town Schools Social 
Reportins Studies 
Methods of Teaching 
Separate Integrated incidental 
Jasper County 1 14 X 
Karnack 1 173 X 
Kilgore 2 145 X 
Kirbyville 1 43 X 
la Feria 1 10 X 
Ledbetter 1 46 X 
Ldndale * 1 56 X 
Longview 2 86 X 
Madisonville 1 36 X 
Manor 1 45 X 
Marlin 1 256 X 
Marshall 1 185 X 
Mart 1 60 X 
Mexia 1 58 X 
Moody 1 37 X 
Me Kinney 1 73 X X 
Mc Gregar 1 36 X 
Midland 1 40 X 
Total 20 1,396 5 15 
* 7 and 8 only 
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•EftRTtt i. REPORT SHOEING NUMBER OB SCHOOLS SNROIIMHST AND MSTHCD 
OF TEACHING STUDIES (Continued) 
Name of 









Methods of Tesdhing 
Separate Integrated Incidental 
Midway 1 45 X 
Milford 1 48 X 
Nacogdoches 1 36 X 
Navasota 1 75 X 
Newton 2 92 X 
Oakwood 1 60 X 
Orange 1 174 X 
Overton 1 24 X 
Paris 1 138 X 
Pecos 1 13 X X 
Pilot? Point 1 75 X 
Piano 1 63 X 
Pleaaonton 1 15 X 
Rogers 1 20 X 
Round Top 1 26 X 
San Angelo 1 78 X 
San Antonio 1 400 X 
San Augustine 1 12 X 
Sdguin 1 87 X 
Sherman 1 110 X 
Smith County 1 60 X 
Totals 22 1*651 8 
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TABIE I. REPORT SHOWING NUMBER £F SCHOOLS ENROLLMENT AND METHOD 
OF TEACHING STUDIES (Continued) 
Number 
le of of 
Enrollment 
in Methods of Teaching 





Studies Separate Integrated Incidental 
Taylor 1 114 X 
Temple 1 177 X 
Terrill 1 140 X 
Texas City 1 43 X 
Trinity 1 41 X 
Tyler 2 222 X 
Victoria 1 100 X 
Waco 2 659 X 
West 1 69 X 
Washington 1 36 X 
Wifchita Falls 1 177 X 
Wiergate 1 46 X 
Total 14 1,824 3 9 
Visits to historical places, matrass factories, dairy farms, field 
trips, excursions to museums, parks, playgrounds, broadcasting stations, 
city council (in session), oil wells, saw mills, educational movies, 
and Coca Cola factories, all of these community resources were used 
by the schools in teaching the social studies classes. Some schools 
reported, placed the wrong interpretation on the meaning of community 
resources. 
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A careful examination of the objectives of the schools reported 
the following objectives to be the trend in teaching the social stud­
ies: 
1. To show interdependence on each other. 
2. To acquaint the student with various aspects of the 
past and present. 
3. Zo acquaint pupils with the world and how man makes 
a living. 
4. To build attitudes of tolerance, respect, sympathy and 
good will to all races, classes, ages and nations. 
5. To develop effective citizenship. 
6. To develop better human relationship. 
7. To help the pupil to understand his environment. 
These objectives according to the s chools in this study, were 
consequently centered around responsibility, attitudes, interdepend­
ence, understanding, and citizenship. These objectives are in keeping 
with the objectives of social studies as outlined by the Texas State 
Course of Study and the objectives as given by .esley and Adams.*• 
Ninety one schools planned according to the interest and needs 
of the children} seven of the schools made plans according to ma­
terials found in textbooks only. Two partially planned work accord­
ing to the State Course of Study. The trend in planning according 
to the interest and needs of children was made through discussions 
by teacher and pupils, questions, arid problems were developed for 
1 Edgar B. Wesley and Mary Adams. Teaching the Social Studies in 
Elementary Schools, p. 114. 
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study. These problems were integrated with daily class work. In 
teacher-pupil planning, the pupils were given a chance to work in 
groups, to use their own initiative, to plan, and to develop the 
power to think clearly and quickly. The pupil were given chance to 
contribute worthwhile material to class which he had obtained from 
current news, and from radio programs. 
Table II, page 16, shows the number of schools using visual 
aids ana devices. All the schools reporting, used some form of 
visual aid. Sixty-four per cant of the schools used motion pictures} 
36 per cent of the schools did not use motion pictures. Ninety-
seven per cent of the schools used maps, while only three per cent 
of the schools did not indicate use of maps. Sixty per cent of the 
schools used globes, charts, projects, pictures, and posters in 
connection with the teaching of social studies. Between 60 and 70 
per cent of the schools listed, reported sock radio programs, mak-iwg 
graphs, demonstrations, debates, and dramatizations, as aids to the 
social studies program. Three per cent of tne schools had school 
museums. It was also found that debates and panel discussions were 
used in tte eighth grade only. Forty-five per cent of the schools 
indicated use of newspapers and magazines. 
17 
QH&PTSk III 
FUTURE IMPLICATION FOR A mxmm IM TSACHI <G ta& SOCIAL STUDIES 
The youth should be equipped with an increasing and lasting in­
terest in the social studies. It is vary essential that ho gets a 
better understanding of the present living conditions, and a willing­
ness on the basis of that understanding to contribute, and to share 
in those essential experiences. 
It is assessed that tee data gathered nay be useful in helping 
teachers of social studies classes to set up specific objectives in 
teaching the social studies, provide for varied instructional mate­
rials and aids, an encourage pupils in social studies classes by 
the use of interesting an . .oeaningfh'l activities. The future of the 
social studies pro ram depends upon a clear understanding on part of 
both teachers sad pupils of .hat is to be learned, whether it be con­
cepts, principles, attitudes, or ways of working. The instructional 
materials must be organised in terms of one or aore significant pur-
posesj such purposes that provide not only the fundamental motives 
for learning, but, the bases for the selection, emphasis, and organi­
sation of iueas. It, is imperative that all important ideas presented 
In the social studies classes, be clear, accurate, and well organized^ 
• 'eed for Social Studies 
There is a aoed for social studies in the school, ar*i this noad 
1 Sroest Horn, ojj. cit., p. 499. 










Motion Pictures 64 36 64$ 
Maps 97 3 97* 
Pictures 93 7 93* 
Globes 69 21 69* 
Charts 30 20 30* 
Projects 64 36 64* 
Posters 31 19 81* 
Glides 24 76 24* 
Photographs 55 45 55* 
Drawings 31 19 31* 
Field Trips 73 27 73* 
School Museums 3 97 3* 
CoT/iirsation So 34 36* 
Plays 63 32 68* 
Dxperisents 24 76 24* 
Hock Radio Progress & 65* Constructions 54 4o 54* 
Making Graphs 53 47 53* 
Diagrams 69 31 69* 
Bulletin Board Items 38 12 33* 
Dsannstrstioaa 62 33 62* 
Panel Discussions 60 40 60* 
Debates 46 54 46* 
Newspapers 63 37 63* 
Magazines 45 55 45* 
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is constantly increasing; warn reasons for this ares 
(1) The United States la gradually changing from an 
agrarian society to that of an Industrial society! (2) 
The rapid growth of the urban population! (3) The increas­
ing mobility of our population; (4) The verging of diverse 
peoples, and culture; (5) The changing (or weakening) of 
ethical standards; (6) Tte enlargement of the co^sunity; 
and, (7) The vast increase la school population.*1 
Suggestions for Curriculum Jevelopuo.it 
Tlie instructional materials should be organize in terms of me 
or more significant purposes. These aay well be formulated In terms 
of the probable future uses, that are to fee made of toe knowledge or 
abilities gained. 
In struct! on in the social studies ought to open up a new world 
of Interesting inquiry for which the stude,-.t»s icco:; .plishments In school 
both in content and in setho s of study are only a partial pre. aration 
for living in social order. A continuing interest in problems of 
society and a growing ability to attack tliea with competence are t o 
evidences of good t© ahing.2 
The competent classroom teacher presents social studies aterials 
to her children through direct observation and participation, through 
vicarious experiences of otters; exposure to the printed page - news­
papers, magaaines, books, charts, graphs, and visual aids. Out of the 
social study experiences, the teacher hopes to arrive at several types 
1 Sine at Horn, o£. cit.» pp. 495-509# 
2 Robert Hill lane, The Teacner in Kodam Hlaa.cn t-ry School. p. 136. 
of outcomes, namely: knowledges, under standings, generalizations, 
work ha its and attitudes. 
The curriculum cannot be constructed by asking the subject-
matter expert in one narrow field, what should be piaoea in ous curri­
culum. Rather, what are those situations involving social relations 
which, the child has, or will meet. How he cm be helped to encounter 
more effectively these situations? The application of these latter 
criteria in guiding curriculum selection is necessary if progress is 
to be made toward the /pals of the elementary school. 
The child to be effective in situations involving social relations 
must* 
1. Be able to function as a member of the various groups 
of which he is or mill be a part. 
2. Be competent in dealing with such problems as arise 
in these groups. 
3. Develop such attitudes as will permit a careful con­
sideration of these problems. 
4. Be able to locate and utilise arch material as will 
bear upon these problems. 
There are ten trends or changes in Education necessary for con­
sideration in improving the social studies curriculum, these trends 
are t 
I. Mechanical inventions made possible increased time freed 
from the production of goods and services required for 
the maintenance of a given standard of living. 
II. Society is today characterized by serious strains due to 
the failure of many of our institutional forms and 
practices to keep pace with the recant rapid rate of 
industrial change. 
III. The increasing amount of specialization and division of 
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processes has increased the interdependence among indi­
viduals, codisunities, and nations, am is resulting in 
an increase of cooperative action* 
I?. The growing coaplexitle s of modern life are resulting in 
an increase of large scale, long-time planning* 
V. The machine age reduces the direct personal relationship 
between producer am consumer and time tends to increase 
our dependence upon for as of social contro l. 
VI* With the increasing complexity of society, the source of 
control of a social agency tends to become more remote 
from its individual beneficiaries* 
VII* The growing recognition of individual differences is re­
sulting in greater differentiafcion of the provisions 
made available to people in a democracy* 
VIII* The intricacies of social relationship have resulted in 
the increased use of expert knowledge and trained leader­
ship. 
IX* The dynamic character of industrial society, the diversity 
of cultural patterns in modem life, the wider diffusion 
of knowledge, and the rise of scientific authoritarian 
and conventional control over human conduct* 
X* The development of social cleavages, both horisont&l and 
vertical, is deepening the strain and tension in American 
life* 
Procedures for Teaching Social Studies 
The Unified Method, must in the teaching of pupils, include 
all phases of life experienced by the pupils themselves* Again 
the Unified Method considers the child's life as a unit and not 
the subject matter to be learned* 
Judd, says, "there are educators who recommend integration of 
the social studies, a complete combination of geography, history 
1 Lee and Lee, The Child and His Omrriculmsu p. 275 
and civics, and there are teachers and adniinistrators who have -will­
ingly accepted the integration of the social studies.^-
Advantages of the Unified Method 
1. It develops the total personality of the child 
2, It satisfies the child* s needs when they are felt* 
3* It focuses attention upon the thing to be learned and 
not upon subject-raattar as such, 
4* It enables the teacher to correct the child's errors when 
they are made. 
5. It breaks dcwn teacher-pupil formal relationship because 
the teacher considers himself one of tine group. 
Disadvantages of the Unified Method 
1, It is formless, 
2, It lacks a central thread of coordination, 
3, It leaves too many decisions to the pupils. 
4, It is not all—inclusive of life experiences• 
The Unit Method 
A unit of work has been described as any large learning situa­
tion which (1) is stimulated by the group or one of the group, to 
accomplish a worthwhile end; and, (2) which attracts or draws to it 
a large number of experiences and various fields of knowledge. 
• 
1 "A Complete Program of Seoeial Studies," Elementary School Journal. 
Vol.42, (June 1942) p. 498. ——* > 
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Advantages of the Unit Method 
1. It provides for individual differences. 
2. Emphasis is placed upon the activity of the pupil. 
3. Pupils like the unit method and are interested when using it. 
4. It affords a practical basis for remedial work. 
5. The unit method involves life situations. 
6. It furnishes sustained motivation. 
7. Develops desirable personality traits. 
8. It affords interesting challenges to the bright child. 
9. It demands the completion of the learning process rather 
than the acquisition of isolated infomaticn, 
10. Early in life the pupil forms the habit of getting Joy 
out of work. 
Disadvantages of the Unit Method 
1. The unit method can degenerate into the following of a 
pattern with the structure being the main thing. 
2. Misconceptions acquired by the pupils too often go un­
changed . 
3. If previous units are used they still the children*8 
initiative. 
4. If guide sheets are made out by the te cher too far 
ahead of the time they are to be used, they will grow stale and 
useless. 
The Activity Method 
During the period of the World War II, school work was vitalized 
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to a certain extent by the practical activities introduced into 
schools such as Eed Cross (the making of sweaters, gifts, and socks 
for the soldiers). These were activities in the schoolroom. The 
activity program attempts to develop the child's total personality. 
Advantages of the Activity Method 
1, It creates a desire on the part of the children to attend 
school. 
2, Pupils can see what they have built and accomplished. 
3* Zt develops initiative, 
4* Children learn to cooperate. 
5. Desirable work habits are acquired* 
6. Pupils learn to live in harmony with others and with a 
spirit of helpfulness, 
7. It encourages self-control, self-judgment, and self-mastery, 
8. It provides an opportunity for the child to live here 
and now, 
9* It tends to keep the whole child alive, 
10. It leads to perfecting all those fundamental character 
traits which makes for good citizenship. 
Disadvantages of the Activity Method 
1. The activity might become the aid, and not remain a means, 
2. Many activities are not carried on for a definite purpose. 
3. Many constructive activities are not authentic. 
4* Too much time is consumed by set,3} activities than is profitable. 
5. In some pupils, it fails to provoke critical thought. 
6* Scene constructions are undertaken that are too difficult. 
?* A great deal of tiae is spent in constructions that are 
not needed to clarify or enrich understanding* 
The Socialized Recitation 
The socialized recitation is that for® in which the class w-
bars take turn in presiding and conducting the recitation. A compe­
tent pupil is selected by the teacher# or the class# to direct the 
vorkj this pupil presides# and calls upon the others to recite upon 
topics that hare bem prepared beforehand by tiie toucher."^ 
•'W . .y?i!§f 
Advent,.me a of the Socialized Rsajtatloa 
1. ihipils learn to sacrifice personal wishes for the good 
of the class. 
2. It cultivates a sense of values* 
3* develops a spirit of good will* 
4* Jreates and maintain a spirit of democracy* 
5* Bach member has a chance to contribute to the group* 
6» develops a feeling of unity which binds together the 
numbers of the group* 
diaaaraatames off tie Socialized Recitation 
1* The method can become mechanical* 
1m Many pupils never do comprehend the real value of the 
socialized recitation* 
3* Pupils sometimes become interested in the method 
rather than in the real aim* 
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Guiding principles for formulating educational experiences in 
directing, understandings, skills, abilities, and values, pertinent 
toward effective teaching of the social studies, the following 
objectives may be considered: 
A, Understandings 
1, To be familiar with American culture 
2, To recognize the importance of the wise utilisation 
of our human and non-human resources 
3, To have a knowledge of our American political system 
4* To be acquainted with the form and functioning of 
our American government 
5, To be familiar with the basic principles of our economic 
system 
6. To understand toe nature of public opinion and propa­
ganda 
7. To appreciate the role of arts in American life 
8. To recognize his ovn attitudes and interests 
9. To have a clear concept of the nature of democracy 
10, To throw light on our modern political, social and 
economic problems,^ 
B, Skills and Abilities 
1. To participate in group discussions, panel, round table, 
forum, and informal discussions 
2, To present data effectively in written and oral form. 
3, To work with others cooperatively in planning work and in 
gathering and using data 
4, To prepare and present data by means of charts, maps, 
tables, slides, graphs, movies, friezes, cartoons, 
1 Quillen and Hanna, Education For Social Competence, pp, 62-63. 
The f. p Rcr,;, 
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and murals. 
5. To interpret and evaluate data presented in various 
waysi recording, radio speeches, pictoral materials, 
movies, writ ten material and maps 
6. To listen attentively and courteously 
7. To work independently 
8. To follow directions intelligently 
9. To be resourceful 
C. Values (Attitudes, appreciati ons, social sensitivity 
ami interests) 
1. To be tolerant 
2. To appreciate the responsibilities of citizenship in 
a democracy 
3. To be cooperative 
4. To appreciate the unique character and worth of culture 
other than our own 
5. To be sensitive to current social problem 
6. To develop self-reliance and self respect 
Community Resources in Social Studies Instruction 
During World War II the schools became a center of many com­
munity activities! rationing, scrap collection, civilian defease, 
the sale of stamps and bonds, and Junior Red Cross activities,1 
Hence, while it is still true that practice lags behind theory and 
the school is too often widely separated from eonsaunity life, con­
siderable progress has been made. 
Teachers of the social studies have an especially heavy respon-
J J. Qui lien and L. A. Haana, adueaticn For Social Competence, 
pp. 284-285. 
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aibdlity in utilizing cosamity resources as jaaterials of instruct­
ion and in filling the moat which separates the school and communi­
ty. It is very important that the social studies teacners have a 
clear conception of the resources syllable in the carnraunihy. 
the use of coraauaity resources as materials of instruction 
stakes a major contribution to the development of all these object­
ives, 
the community's culture! patterns offers aaay social studies 
possibilities for study, dvsry cossamliy container 
1. k natural mvirosaaaat 
2. k man-made physical environment 
3. People 
i 
4. Social organizations and Institutions 
5. oppressions of tha cultural tradition in the form of 
documents* art* sad usic 
6. k pattern of living vjilcb includes techniques for carry-
lag on basic social functions and processes! a climate of opinion 
stressing approval or disapproval of people, tilings, ideas, and 
actions; and a community spirit which has developed fro® tha coa-
sruaity's tradition and which expresses its hopes for ths future 
7. A pattern of interrelationships and interdependensiss with 
other costaiaiitles extending over the whole world#1 
Understanding ths local community contributes directly to an 
understanding of the nation and the world. Participation in coa-
1 I&M.*# PP* 286-237. 
uiunity activities contributes directly to the building of value 
standards. Working together on community excursions, and talking 
with community leaders, build an appreciation of the value of 
cooperation and gives youth a feeling of confidence in his growing 
maturity. Young pupils develop a sense of responsibility and self-
dependence by doing thihgs which have practical value in the adult 
world . The use of community resources in social studies instruct­
ion contributes not only to the understanding, and values, but 
also to the building of individual competence* 
Many national associations provide material helpful in utili­
zing coasnunity resources. Some of these organizations have local 
representatives and offices in larger communitiesj among these 
organizations that may give assistance ares 
American Home Economics Association 
620 Mills Building 
Washington, D. C. 
American Public Health Association 
1790 Broadway 
New York, N. Y. 
National Safety Council 
20 North "stacker Drive 
Chicago, 111. 
Soil Conservation Service 
Division of Information 
U. S. Department of Agriculture 
Washington, D. C. 
Mr. Everett P. Evans 
Secretary-Treasurer 
Texas Forestry Association 
College Station, Texas 
Mr. J. E. B. Rutland 
Director Resource - Use - Education 
State Department of Education 
Austin, Texas 
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Atomic Energy Development in the Social Studies Program 
The social studies teacher must keep up with recent trends 
arid teaching methods, because tomorrow our pupils may be expected -
on the basis of what they are now learning to continue to make 
triumphant advancements in science. America's teachers must see 
to it that the pupils make comparable progress in the art of human 
relations.'*" 
These questions may be checked by social studies teachers: 
1. Has atomic energy education been officially recognized 
(by the Board of Education and the administration) as 
an integral part of our school program? 
2. Have systematic efforts been made to help principals, 
supervisors, and teachers, be me aware of the meaning 
of atomic energy development? 
3. Are teachers presenting atomic energy information in 
basic courses, especially in science, social studies, 
and Soglish? 
4. Is there an all-school program of general information 
about atomic energy carried on through such school 
activities as assemblies, clubs, films, forums, corridor 
exhibits, and student publications? 
5. Do the all—school and classroom atomic energy programs 
complement each other? 
6. Has such a program in school been projected into the 
community to increase the public's knowledge of atomic 
energy? 
7. Is tnere a systematic program of evaluation (testing 
attitudes and general knowledge) as a basis for deterv. 
mining the effectiveness of instruction about atomic 
energy? 
1 Studebakar, "The Teacher and the Atom," Atomic Eaertrv. 
Vol. 31. p. 1, " 11,1 
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Comprehensive units on atomic energy development emphasizing 
the social, economic, and policical implications, may be orgauiae^ 
for social studies courses, around such questions as: atomic en­
ergy for the best welfare of all? What is the present status of 
domestic control, and plans for development. What are the impli­
cations of atomic weapons for international relations, and speci­
fically for American foreign policy? What are the potential ap­
plications for atomic energy in industry conversation, medicine, 
power production, and agriculture? What can our class do to help 
meet the problems connected with atomic energy today? 
In teaching United States History, the social studies tea­
cher can develop units of stu^y on atomic energy, with f cts cen­
tered around cultural advances or standard of living - consider 
medical uses of atomic energy, potential benefits in heating 
houses, agricultural industries, applications in transportation, 
conservation of natural resources — consider potential uses of 
atomic energy and radioactivity by products in factories and trans­
portation} agricultural development «• consider uses of isotopes 
in agricultural research, effects on farm life of potential ap­
plications of atomic energy in field of power and medicine. 
In teaching community civics study of public opinion migh be 
centered on current views about atomic energy} surveys may be made 
in community to ascertain popular levels of knowledge and opinion 
on various atomic energy problems. 
For future improvement in the teaching of social studies 
it is assumed that the social studies teacher use the following 
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Procedures in developing a social study program.1 
1* Read the current issue of monthly magazines and newspapers, 
to locate every item concerning atomic energy. Prepare a 
vocabulary of items needed for understanding of these iters. 
List new facts learned from the articles. Present these with 
explanations to the class. 
2. Work with class members to present a "radio broadcast" based 
on Script, Atomic "Energy is lour Business." Obtain the 
writing to the Educational Federal Security Agency, Washington 
25# D, 0* Arrange to present it as an all-school assembly 
or'for one of the adult groups of the community. 
3. Appoint a class committee to keep up a section of the bulletin 
board up to date with items concerning problems of atomic 
energy. 
4« Investigate museims, libraries, colleges, and universities 
near the school to discover how they could help the class 
in the study of atomic energy. 
5. Plan a program of films, speakers, panels, forums# and 
discussions. 
These are procedures by which the school can stimulate school 
community interest in the problem th»t is puzzling the world. 
1 G. A. Hi rick. Progressive Education, p. 218 
CHAPTER IV 
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SUMMARY AND CONCLUSION 
Summary 
The social studies embrace bodies of knowledge and thought 
pertaining to the relations of human beings to one another and to 
the physical environment in which they live and work. 
To determine instructional practices used in teaching the social 
studies* one hundred-forty questionnaires were sent to principals 
and teachers of 11,498 students in grades six, seven, and eight. 
It was found that in thirty-one schools, the social studies 
were taugnt as separate subjects, and in sixty-nine schools the 
social studies were taught by means of integration. 
Over 75 per cent of the schools followed the Texas State Course 
of Study and planned courses according to the interests and needs 
of students. More than 60 per cent of the schools indicated use 
of community resources; and one hundred schools used some form of 
visual aid principally; motion pictures, maps, pictures, posters, 
projects, drawings, and bulletin board items. Debates, panel dis­
cussions on current problems were not used in 25 per cent of the 
schools . 
Recomnendations 
1. More use to be made of visual aids in the classroom. 
2. Expand reading interests to include daily newspapers, maga-
sines, and reference books. 
3. Provide for school museums. 
4. Place more emphasis on use of community resources, 
(natural, human, and cultural). 
5. Lore use be made of debates, panel discussions, discussions, 
On current problems, and slides. 
6. Make the social studies program the core of the elementary 
school. 
7. A comparative study of the separate subject-matter program 
with the integrated or fusion plan be made to determine results. 
Conclusion 
It was revealed in this study that the objectives set up in 
tht one hundred schools centered around human relationship, inter­
dependence, responsibility, understanding, and citizenship. 
It was found that visual aids are essential in stimulating 
interest in the social studies classes. 
The social studies should include the development of appre­
ciations, understandings, and attitudes. 
The curriculum of the modern school should plan to include 
the present indications of need for the development of a sound 
philosophy based upon the uses toward which atomic energy may be 
put — for the social and economic welfare of all the people, or, 
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May I have a few minutes of your time? Will you be 
kind enough to fill out and return toe attached 
questionnaire? lour assistance in this regard will 
be very helpful to me in the completion of an im­
portant investigation. 
Thank you for your kind cooperation. 
Sincerely yours, 
(Mrs.) Gore an Blair Fisher. 
QUESTIONNAIRE 
Name of School Location of School 
Principal or teacher: 
1. Number of students studying the Social Studies in grades 6,7, & 8 
_ #  
Mill you kindly check the items below : 
2. lour method used in teaching the Social Studies (Geography, History, 
Civics) 
a. As a separate subject ( ) 
b» As an integrated subject ( ) 
c. Incidental ( ) 
3. Objectives or purposes: 
(Use reverse side if additional space is needed) 
4. Do you follow the Texas State Course of Study? Check: Yes ( ) 
No ( ) 
Do you plan according to the needs and interests of children? 
Yes ( ) Mo ( ) If yes, How? 
5, What use do you make of Community resources? Explain 
6# What Visual Aids are used in connection with your Social Studies? 
Check: 
Motion pictures Posters 
Maps _____ Slides ___________ 
Pictures __________ Diggrams 
Globes _________ Bulletin Board 
Charts _______ Items 
projects ________ Photographs 
OTHER AIDS -
Field trips Drawing 
School Museum Demonstration 









PLEASE RETURN THIS QUESTIONNAIRE AS SOON AS POSSIBLE. 
